ACTIVE LEARNING: THE ELABORATION OF EXPERIENCES AND KNOWLEDGES INQUIRY

BASED TEACHING IN ENRICHING STUDENTS’ READING SKILL by Palupi, Risqi Ekanti Ayuningtyas
st
The 61  TEFLIN International Conference, UNS Solo 2014 
ACTIVE LEARNING: THE ELABORATION OF EXPERIENCES AND KNOWLEDGES INQUIRY-
BASED TEACHING IN ENRICHING STUDENTS’ READING SKILL
Risqi Ekanti Ayuningtyas Palupi
Muhammadiyah University of Ponorogo
ndut88@ymail.com
Abstract: This research is based on the problems of the low reading skill of the fourth semester students of 
Muhammadiyah University of Ponorogo in the academic year of 2012/2013. It focuses on the students’ 
improvement in reading skill by formulating questions, investigating, and building new understandings, 
meanings, and knowledge. The research design is Classroom Action Research. The subject of the research is the 
fourth semester students of English Department, Muhammadiyah University of Ponorogo in the academic year 
of 2012/2013. The research procedures consisted of planning, acting, observing, and reflecting which conducted 
in two cycles. The techniques of collecting data are qualitative and quantitative. The results of this research show 
that Inquiry-Based Teaching improve the students reading skill. It can be seen from the students activeness 
during teaching learning and the students mean scores of the test. The pre-test scores is 68.3; post test 1 is 75.4; 
and the post test 2 is 87.4. It means that there is an improvement of the students’ reading skill by using Inquiry-
Based Teaching Method.
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Background of Study
Being foreign language learners, the students have to be prepared to use various abilities and strategies 
they already possess from their reading experiences in their native language. They will need the knowledge they 
possess to help orient themselves in the many dimensions of language implicated in any text.
In Muhammadiyah University of Ponorogo, especially for the fourth semester in the academic year of 
2012/2013, the students’ ability in reading skill is very low. It can be seen from the pre-observation results that 
show that the students can not define the main idea of the text; do not know the meaning of some words; and 
cannot answer the questions correctly. To solve the problems, the research will be focused on the students’ 
improvement in reading skill by formulating questions, investigating, and building new understandings, 
meanings, and knowledge.
In this paper, the research problem is “how does the Inquiry-Based Teaching enrich students’ reading 
skill?”. Based on the background of study above, the researcher wants to elaborate the experiences and 
knowledges inquiry-based teaching in enriching students’ reading skill, entitled “Active Learning: The 
Elaboration of Experiences and Knowledges Inquiry-Based Teaching in Enriching Students’ Reading Skill”.
Review on Related Literature
Alberta (2004: 1) states that inquiry is the dynamic process of being open to wonder and puzzlements 
and coming to know and understand the world. Meanwhile, inquiry based teaching is a perfect complement to a 
child’s natural curiosity about the world and how it works. Another definition of Inquiry Based Learning is one 
of many terms in educational approaches that are driven more by a learner’s question than by a teacher’s lesson 
(http://www.youthlearn.org/learning/approach/inquiry.asp). 
It is clear that inquiry based teaching is students-centered. Inquiry based teaching is also a dynamic 
method to learn that involves exploring the world, asking questions, making discoveries, and rigorously testing 
those discoveries in the search for new understanding (http://www.askjeevs.com).
Barman and Kotar inhttp://www.usol.K12.ut.us/curr/science/core/6th/TRB6/Inquiry.htm.
give some steps on inquiry based teaching. They are: (1) exploring; (2) introducing the concept; and (3) applying 
of concept. Http://www.inquiry.uiuc.edu/inquiry/processes.php defines some steps in inquiry based teaching. 
They are: (1) asking; (2) investigating; (3) creating; (4) discussing; (5) reflecting. There are also other steps of 
inquiry based teaching. They are: (1) engagement; (2) exploration; (3) explanation; (4) elaboration; and (5) 
evaluation. In this research, the researcher proposes a combination model of inquiry based teaching. There are 
three steps, they are: (1) exploration; (2) elaboration; and (3) evaluation.
According to Sund and Trowbridge (1993: 65) the advantages of inquiry based teaching are: (1) 
nstruction becomes students-centered. In inquiry, learning involves total aspects that contribute to the individual 
becoming a fully functioning person, such as responsibility, social communication, self-direction; etc; (2) 
Inquiry based learning builds the self-concept of the students. It means that if the students have good self-
concept, the students will feel secure to explore the experiences. It will take a chance to explore, more creative, 
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and having a good mental health. Inquiry based teaching provides opportunities for greater involvement by 
giving students more chance to gain insight and better develop their concept; (3) Increasing an expectancy level. 
It means that the students believe that he is able to accomplish a task on his own; (4) Inquiry motivates the 
students to gain independence in research and learning; (5) Inquiry develops talents. It provides students more 
opportunities to develop their talents such as creativity, social and organizing; (6) Inquiry keeps the students’ 
retention longer and more deeply. It is better to allow the student’s time to think and study some topics in depth 
than to rush through several units; (7) Inquiry avoids learning only at verbal level; (8) Inquiry permits time for 
the students to mentally assimilate and accommodate information.
Williams (1999: 2) states that reading is a process whereby one looks at and understands what has been 
written. Wallace, in his book entitled “Reading” adds that reading is interpreting which means reacting to a 
written text as a piece of communication (1996: 4). Both of the definition have same point that reading is a 
process of getting the meaning of written text and giving reaction of it as the form of communication between 
the reader and the writer.
According to Williams (1999: 37-39) there are three main phases needed to be followed in reading 
activity, namely: (1) pre-reading, this phase is aimed to introduce and arouse learners’ involvement, interest, and 
motivation in the topic; (2) whilst-reading, The main goals of whilst-reading phase are strategy and skill practice, 
and linguistic development, as well as helping learners to understand the writer’s purpose, and the text structure 
and context; and (3) post reading, this last phase is aimed to consolidate what has been read with learners’ own 
knowledge, interest, or ideas.
Based on the explanation above, the researcher believes that Inquiry-Based Teaching Method can be 
used to improve the students’ reading skill. It focuses on the students’ improvement in reading skill by 
formulating questions, investigating, and building new understandings, meanings, and knowledge.
Research Methodology
This research was done in Muhammadiyah University of Ponorogo, East Java. This research held on 
two cycles and the subject of this research was the fourth grade students in the academic year 2012/2013. 
This research is an action research. Kemmis (1983) in Hopkins (1993: 44) says that action research is a 
form of self-reflective inquiry undertaken by participants in social (including educational) situation in order to 
improve the rationality and justice of (a) their own social or educational practices; (b) their understanding to 
these practices, and; (c) the situations in which the practices are carried out. It is most rationally empowering 
when undertaken by participants collaboratively, though it is often undertaken by individuals and sometimes in 
cooperation with outsiders.
Furthermore, Wiersma (2000: 10) states one type of applied research is action research, research 
conducted by a teacher, administrator, or other educational professionals to aid in decision making in the local 
school. Action research focuses on the solution of day-to-day problems at the local level. Action research is 
usually less rigorous in term of design and methodology than other educational researches. Often, intact groups 
are used in some cases, only a single group or individual is involved in the study.
Carr and Kemmis (1986) in Burns (1999: 30) state that Action Research is a self-reflection done by 
participants to judge their own practices in order to improve it. Here, the participants are not only judge their 
practices, but also understanding it and the situation in which their practices are carried out.
In this classroom action research, each procedure takes five steps in one cycle. There are follows: 1)
Identifying the problems; 2) Planning the action; 3) Implementing the action; 4) Observing and monitoring the 
action; 5) Evaluating and Reflecting the result of the observation.
The techniques of collecting data are qualitative and quantitative method. Qualitative method consists 
of observation, field notes, and interview. Then, quantitative method uses test technique. Test technique which is 
used is achievement test. Achievement test is the test that is used to measure students’ ability after learning 
something (Arikunto, 1996: 21).
The technique of data analysis in this research consists of two kinds; they are qualitative descriptive 
analysis and also quantitative descriptive analysis. In qualitative analysis, the score from pre-test is compared 
with post-test to know whether using Inquiry-Based Teaching can enrich students’ reading skill.
The measurement that is used in checking reading skill is test. The indicators are: (1) there is increasing 
number of students that have minimal criterion, 100% from the total number of students. (2) There is increasing 
average mark of the class based on the criteria for the fourth semester in the academic year of 2012/2013.
Research Finding
Based on the previous discussion, this research is an action research which consists of planning, acting, 
observing and reflecting. First is planning, in this step the researcher prepared some instruments, such as 
observation sheet, questionnaire, and test. After all instruments were ready, the researcher did the actions. The 
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actions were based on the steps in Inquiry-Based Teaching method which is related to the improvement of 
reading skill.
Before implementing the Inquiry-Based Teaching in the first cycle, the students gave a pre-test to know 
their early competence in reading skill. The mean score is 68.3. It means that the result of the pre-test was 
unsatisfied. There were some students did not pass the minimum criteria that had been determined, in this case 
was 60.
The first cycle was done at 17th of April 2013 and 8th of June 2013. This first cycle was consisted two 
meetings. In this occasion, there were three steps of doing action research, opening, acting, and closing. In the 
opening session, the researcher did the exploration about the students’ experiences. Then, the research correlated 
the students’ experiences with the theme or topic that would be discussed in this first cycle. This part did in the 
main activities and it usually called as elaboration. The last part was evaluation where the researcher did 
reflection to the teaching learning process. In part the researcher gave some motivation and reinforcement to the 
students.
Based on the result of this cycle the researcher found that the students still being passive students. The 
observation and questionnaire also showed that the students were shy to do all steps in Inquiry-Based Teaching. 
The first post-test also was done to measure the students’ achievement. The result of the first post-test is 
unsatisfied. Some aspects of reading skill were uncompleted. They still cannot find the correlation between each 
paragraph; they got difficulty to show up the context of the sentence. Meanwhile, the mean score is only 75.4. At 
last for the first cycle, the researcher did not forget to have a reflection for the first cycle before continuing to the 
second cycle. The purpose was to encourage the students to be more active for the next cycle and also learn more 
to get better score for the second post-test. 
Second cycle was done at 22nd and 29th of June 2013. The three steps of Actions Research were done by 
the researcher. The researcher did opening, acting, and closing. All these three part were related to the steps in 
Inquiry-Based Teaching, exploration, elaboration, and evaluation. Based on the observation, the teaching 
learning process by using Inquiry-Based Teaching was run well. The students try to share their idea to their 
friends; they were also not shy anymore. The teaching learning process was more active than the first cycle. 
While the result of the second post-test, the students score increased, became 87.4.
All aspects of reading skill that used in this research were completed and all students passed the 
minimum criteria. The focuses of this research were achieved. So that, the researcher decided to stop her 
research.
Conclusion
Based on the result of the research above, it can be concluded that the Inquiry-Based Teaching enrich 
the students’ reading skill of the fourth semester of English Department, Muhammadiyah University of 
Ponorogo in the academic year of 2012/2013. It can be seen from the students’ understanding about main idea of 
the paragraph. They can elaborate their experiences and knowledge to build the schemata so they can found the 
maid idea of the paragraphs, determine the correlation between paragraphs. Meanwhile, for the vocabulary 
competence, the students’ ability in determining the structural clues improved; they can also find the sentence 
contexts for each paragraph easily by elaborating their experiences and knowledge. From the students’ score, 
there were improvement mean scores from the pre-test, 68.3; post-test 1, 75.4; and post-test 2, 87.4. All students 
also passed the minimum standard.
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